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Barnet SACRE Newsletter Autumn Term 2017  
Dear Colleagues,  
I am sorry that this is such a long publication but lots of very important reports have been 
published at the beginning of this term all of which have implications for SACREs & RE.  
The first is The Religious Education Council’s (REC) Draft Report ‘Religious Education 
for All’. I am enclosing the Executive Summery again it has very important implications 
for Religious Education & we will be discussing the four main recommendations at our next 
SACRE meeting.  
Executive Summery This interim report is published with the intention of creating an 
opportunity for as many people and organisations as possible to engage with the 
Commission on religious education (Core) about our developing thoughts on re in schools in 
England. the interim report explores issues that have emerged during our deliberations on 
the evidence presented to us during the initial consultation, at the evidence gathering 
sessions held around the country and in written submissions received during the 2016/17 
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academic year. it sets out initial recommendations alongside a range of issues on which we 
are seeking to consult further before drawing any conclusions. We hope that there will be a 
full and vigorous consultation on the content of this interim report, and that this will help to 
inform the final report of the Commission, due to be published in 2018.  

RE remains a vital academic subject for education in the 21st century. Studying re gives 
young people the knowledge, understanding and motivation they need to understand 
important aspects of human experience, including the religious, spiritual, and moral. it gives 
insights into the arts, literature, history, and contemporary local and global social and 
political issues. it provides them with a space in the curriculum to reflect on their own 
worldview and to engage with others whose worldview may be different. the young people 
that we have spoken to have told us that re enables them to have better friendships and to 
develop greater respect and empathy for others. re is highly valued by many employers, who 
increasingly understand that in a globalised world, understanding others’ worldviews and 
their impact on people’s lives is essential to success.  

The knowledge gained through studying re is central to good local, national and global 
citizenship. it enables young people to have a nuanced and informed understanding of key 
political and social issues that they will need to face as they grow up in an increasingly 
globalised world. re helps pupils to deal positively with controversial issues, to manage 
strongly held differences of belief, and to challenge stereotypes. As local and global 
demographics have changed, including patterns of affiliation to religious and non-religious 
worldviews, today’s students will encounter people with a much more diverse range of 
beliefs, lifestyles and backgrounds than did the previous generations. understanding 
religious and non-religious worldviews, and their impact on individuals, communities and 
wider society, has never been more essential to good citizenship than it is now. for these 
reasons, we argue throughout the report that all pupils, regardless of background or the type 
of school they attend, are entitled to high quality re which enables them to develop the 
nuanced and informed understanding of worldviews that they will need as citizens.We were 
impressed by the evidence of high quality and innovative approaches to RE its best, the 
subject offers great educational benefit for pupils and the British model of RE is highly 
regarded and has earned international esteem. Of particular note has been the appearance 
in recent years of local and national support networks for teachers and also the high level of 
examination entry at GCSE and A level 

 Having said that, we are unanimous in the view that re faces a perilous future without 
strategic, urgent intervention. Examination entries fell for the first time in 2017, and many 
who gave evidence saw this as a sign of further decline in years to come. Amongst the many 
challenges the subject faces, the following are identified as particularly significant:  

• The changed patterns of religious and non-religious belief from the time when the 
current system was enacted in 1944 present a requirement to ensure that RE’s 
structures reflect the realities of contemporary society. The religious landscape in the 
UK has diversified with fewer people identifying as Anglican and more identifying with 
other Christian denominations or other religious traditions. Moreover, the number of 
people identifying as non-religious has increased: in 2017, 53% of the population 
described themselves as not having a landscape has also been undergoing rapid 
change, where religion is highly significant in many societies.  

• There is inconsistency in the quality and provision of RE, with increasing numbers of 
schools not even meeting the basic legal requirement. pupils are experiencing a 
lottery in their access to high quality re. evidence presented to the Commission made 
clear the impact that the type of school had on the extent to which re is provided: 
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while 6.5% of schools that follow an RE curriculum determined by their religious 
character devote no part of their curriculum time to RE at Key Stage 4, the figure is 
20.7% for schools required to follow a locally agreed syllabus for RE this inequality of 
provision means that many children are being disadvantaged by being denied RE.  

• As more schools become academies, leaving ever fewer under local authority 
control, the current framework of determination of re via local authorities and agreed 
syllabuses is ceasing to be fit for purpose. A decrease in local authority funding has 
exacerbated this problem.  

• Moreover, evidence submitted to the Commission makes clear that the current 
approach of relying on the requirements of academy funding agreements is not 
sufficient for ensuring the proper provision of re across all academies. if no action is 
taken, there is a serious risk of increasing numbers of pupils leaving school with an 
inadequate level of knowledge and understanding of religious and non-religious 
worldviews at precisely the time when such understanding is becoming more 
important.  

• RE has suffered from a policy environment that has not encouraged headteachers to 
regard it as a high-status subject. this environment includes insufficient processes to 
hold schools to account for their provision of re and the omission of re from key 
performance indicators published by DfE.  

• There has been diminishing access to adequate training and support for teachers. 
This is particularly acute at primary level where the Commission heard that on 
average a primary trainee receives less than three hours of re-specific training during 
a one-year PGCE or School Direct course. 

• The quality of RE is variable across schools, low standards predominate across too 
many schools, including schools with and without a religious character. teachers are 
not always clear on the purpose of the subject and many lack the subject knowledge 
necessary to teach about sensitive and crucial issues with skill and nuance. locally 
agreed syllabuses are also variable in quality. One issue that we have noted is the 
fact that religion is often presented in an essentialist mode that fails to help pupils 
understand the complexity, diversity and historicity of religious ideas, institutions and 
practices. this was most often mentioned in relation to the Dharmic traditions (i.e. 
Hindu, Buddhist and Sikh traditions) in the written and oral evidence but affects the 
presentation of all religions and worldviews in resources and in the classroom. 

1. A national entitlement for RE. This would set out clearly the aims and purpose(s) of RE 
and what pupils should experience in the course of their study of the subject. This national 
entitlement should be for all pupils at all state-funded schools and we seek to consult with 
independent schools about whether they should adopt it. We are advocating RE for all not 
because children belong to religious traditions or not, but because in our age a nuanced 
understanding of the role of worldviews must be a part of citizens’ intellectual make-up. it is 
to do with their ability to function effectively as citizens and as human beings. this is as 
important an aspect of education for pupils in schools of a religious character as it is in those 
without a religious character. it should be introduced through non- statutory guidance as 
early as possible with a view to it ultimately becoming statutory, either to supplement or 
replace the current legislation on agreed syllabuses. this national entitlement provides a 
reinvigorated vision for re for all pupils in the future, drawing on the very best of the re that 
we know happens in some schools. it seeks to be a basic statement of what all pupils are 
entitled to, but is not a national syllabus or curriculum. We hope that the flexibility of the 
proposed national entitlement will ensure that a diversity of high quality approaches will 
emerge and that this will best suit the landscape of a school-led system. We recognise that 
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schools will need guidance and support to translate this entitlement into curriculum planning 
and we are reviewing where this guidance and support should come from.  

2. Holding schools to account for the provision and quality of RE. The evidence presented to 
us indicates that at present too many schools are not being held to account for failing to 
provide adequate re. Schools should be required to publish details on their website of how 
they meet the national entitlement for re. inspection frameworks should be revised to ensure 
that inspectors monitor whether schools meet the national entitlement for re. the 
Commission has also given thought to how schools should provide for those Key Stage 4 
pupils who are not taking the GCSE in Religious Studies and would like to consult on the 
possibility of a revised qualification for these pupils to ensure that their work can be 
accredited.  

3. a national plan to improve teaching and learning in RE. The Commission would like to 
develop a national plan for developing teaching and learning in re, along the lines of the 
national plan for music education. the national plan will bring together the Commission’s 
recommendations for improving teacher subject knowledge and confidence and we seek to 
consult on how this can best be achieved.  

4. A renewed and expanded role for Standing Advisory Councils on Religious Education 
(SACREs). The evidence we have received suggests that SACRES can have an important 
role in promoting and supporting re and in promoting good community relations more 
broadly, but that their capacity to deliver this role fully has been diminishing in many local 
authorities. the Commission’s suggested recommendations, which are consultative at this 
stage, call for consideration to be given to adding the promotion of improved community 
relations to the remit of SACRES and make proposals for the securing of resources for their 
work. there are also recommendations that seek consideration of the composition of 
SACRES with a call to ensure that they are fully representative, with representatives of non-
religious worldviews as full members.  

The full report can be found on the REC website religiouseducationcouncil.org.uk 

STATE OF THE NATION: A report on Religious education provision within secondary 
schools in England.  The introduction & executive summary, September 2017.  

In Barnet last year all secondary schools entered students for GCSE Religious Studies 
however we will need to keep monitoring the situation. 

Religious Education (RE) is a vibrant, academically rigorous subject which covers multiple 
religious and non-religious worldviews. RE challenges young people to explore religion and 
belief in a way that enhances their transferable skills of literacy and reasoning in the 
classroom and allows them to gain a better understanding of the world around them. With 
the continued importance of religion and belief in public life, and substantial media coverage 
of issues relating to religion and belief, whether debates about ethical issues or coverage of 
conflicts with religious elements, it is crucial to ensure that all young people are religiously 
literate and able to understand and question the accuracy of claims about different belief 
systems, regardless of whether they are themselves religious or not.  

The importance of this subject is reflected in its legal standing. All state-funded schools, 
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including academies and free schools, are legally required to provide Religious Education as 
part of a balanced curriculum.  

Key findings of the State of the Nation  

The State of the Nation report looks at the extent to which schools in England meet their 
statutory requirements to teach RE. It provides a comparison between schools where the RE 
curriculum is determined in three different ways:  

1)  Schools, including some academies, following an RE curriculum determined by their 
religious character;   

2)  Academies and other schools such as Free Schools where the RE is determined by their 
funding agreements;   

3)  Schools where a locally agreed RE syllabus must be followed. The report argues that it is 
vital that students receive a high-quality RE. It is neither educationally, morally or legally 
justifiable for schools to provide minimal time on the school timetable for RE, or to expect 
teachers with insufficient training or expertise to deliver the subject. Neither is it acceptable 
for any young person to leave school without the knowledge and skills delivered through RE 
which will allow them to understand the beliefs and values of our diverse British society, 
without which they will be ill equipped to take their place in the modern world.  

Findings from this report include:  

• 28% of secondary schools told the Department for Education that they gave no 
dedicated curriculum time to RE. It is estimated that this equates to 800,000 pupils 
being deprived of their legal right to learn about major religions and beliefs, leaving 
them without the religious literacy they need for life in modern multi-faith Britain.  

• The level of provision of RE is largely dependent on the type of school pupils 
attend, leading to widespread variation across the country.  

• Schools with a religious character typically provide a higher level of provision 
of RE, suggesting that these schools place a higher priority on the subject than other 
types of school. 96% of schools with a religious character offer RE at KS4. 90% 
dedicate at least 3% of their timetables (around 40 minutes a week) to RE at KS4. In 
addition, 90% of these schools say that over half of their RE lessons are taught by a 
teacher with a relevant post A-Level qualification.  

• Academies are the least likely type of school to offer RE at KS4, with just 73% of 
schools reporting that they offer RE at this level, and just 27% providing more than 
3% curriculum time to RE. Just 66% of academies said that over half of their RE 
lessons are taught by a teacher with a relevant post A-Level qualification. 

•  Schools following a locally agreed syllabus for RE tend to have higher levels 
of provision than academies, but lower than schools of a religious character. At 
KS4, 45% dedicate 3% or more of their timetables to RE. As these schools convert to 
academy status and are no longer required to follow their locally agreed syllabus, 
there is a real concern that their level of RE provision may drop.  

•  Full course Religious Studies GCSE students should receive 10% curriculum time 
(more than two hours per week) of RE lessons and pupils taking the short course 
GCSE should spend 5% of curriculum time (one hour) on this subject. This standard 
is very rarely met, meaning that RS is not being treated fairly in comparison with 
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other GCSE subjects and students across the country are not receiving the 
level of provision they deserve.  ■ A worrying number of schools are teaching 
RE full course on short course hours. Almost half (42%) of academies and agreed 
syllabus schools (43%) reported that students taking the full course GCSE receive 
just one hour or less per week.  

■ Non-examined RE is often not sufficient to meet the aims of the subject and leads to 
schools simply not teaching it, which fails pupils. Of the schools claiming to offer non- 

examined RE to Year 11 pupils, 83% admitted their students receive zero minutes of 

teaching per week. It may be that offering RE is done as a tick-box exercise with schools 

claiming not to be resourced effectively in terms of trained or qualified staff or funding to 

deliver appropriate teaching.  

The number of schools removing GCSE RS from their curriculum entirely has risen 
steadily between 2014 and 2016 (3% overall). Schools with a religious character are least 

likely to not enter any pupils for GCSE RS but more than 14% of academies do not enter a 

single pupil for any GCSE in Religious Studies  

■ Only 47% of academies have at least 75% of their RE lessons taught by a fully 
qualified specialist. This compared to 58% of agreed syllabus schools. Once again schools 

with religious character perform best, with 77% of respondents reporting this standard.  

■ Students at schools with religious character are significantly more likely to be 

taught RE by a teacher with a relevant post A-Level qualification than students in an 

academy, meaning that once again, academy students are missing out.  

■ The number of schools entering between 90 and 100% of their year 11 cohort has 
fallen steadily from 49% in 2014 to 45% in 2016. This reflects a move away from entering 

whole cohorts for either the short course of the full course, almost certainly prompted by the 

removal of the short course from accountability measures.  

Summary of recommendations  

The Department for Education should: 

1  Hold schools to account for the level of provision and standards of teaching of RE.  

2  
Encourage ministers to speak about the importance of RE in the curriculum and about its impact 

 on wider educational outcomes, including on society at large.  

3  
 

Issue a clear public statement that it is not acceptable in any circumstances for a school to be  
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failing to provide RE at any Key Stage as part of its broad and balanced curriculum.  

4  

Publish data about RE provision routinely in an accessible format (without the need to issue  

Freedom of Information requests) to allow local Standing Advisory Councils for RE (SACREs)  

and other bodies to more easily fulfil their duty to monitor provision for RE in their local area.  

This data should include school workforce data and GCSE entries.  

5  
Clarify and strengthen the mechanisms by which complaints can be made about schools  

failing to provide pupils with their entitlement to high quality RE.  

6  

Ensure that it is a condition of the successful completion of teacher training that there is  

evidence that newly qualified RE teachers have an appropriate level of RE knowledge,  

understanding and skills to take up their first post.  

 

. School leaders including headteachers and governors should:  

7  

Review the specific requirements for RE provision and  

ensure that they can demonstrate that each pupil on the 
school roll is receiving their entitlement to RE in each school 
year.  

8  

Review the specific content requirements (in particular  

where they include being taught an accredited course at Key 
Stage 4 if that is what is required in the syllabus).  

9  

Ensure that all specialist and non-specialist teachers who 
provide RE have access to subject specific CPD throughout 
their career.  

10  

Ensure that all non-specialist RE teachers who teach RE 
receive high quality subject specific training, such as the 
Teach RE course, before they commence teaching RE.  

. Ofsted should:  

11  
Ensure that the level of provision for RE is monitored during 

routine inspections with an expectation that the curriculum 

cannot be considered ‘broad and balanced’ unless RE is 
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provided.  

12  

Ensure that all those teaching RE are suitably qualified  

and/or trained to do so.  

13  

Review the training of inspectors so that they are aware of 

specific requirements for RE in each school that is inspected 

and can differentiate between strong and weak provision.  

14  

 

15 

Parents/Carers  

The full report can be found at  

www.natre.org.uk 

In Banet should:  
 

Carry out an investigation into the impact of different levels 

and quality of RE provision on wider pupil outcomes. 

Parents/carers should: request information about the 

programme of RE that is taught at their child’s school (this 

should be published on the school website) if RE is not 

mentioned, or if the practice does not seem to match the 

published plan, ask questions or complain if necessary. 

Schools must teach British Values to all children says Ofsted head. 

Schools should not shy away from teaching British values because some children are being 
brought up in environments “actively hostile” to them, the head of Ofsted said yesterday. 
Amanda Spielman said children were making pictures of the Queen out of sequins as a 
“superficial” way of learning about British values. She said that ten unregistered schools had 
been found in Birmingham in the past two years, with eight now registered or closed while 
the other two are operating legally. She described the issue as a dangerous problem. The 
chief inspector of education told officials in the city: “That is why what we call British values 
are so important. And we shouldn’t be afraid to say that British values are not universal 
values. “I often hear people react against the word ‘British’ in this context. But while they 
may not be unique to Britain, they are certainly not understood everywhere in the world. 
Even where they are understood and valued they aren’t always fully reflected in practice. 
“We know that even in the UK some children are being brought up in an environment that is 
actively hostile to some of these values. “The education system has a vital role in upholding 
them. If children aren’t being taught these values at home, or worse are being encouraged to 
resist them, then schools are our main opportunity to fill that gap. “Education has to be the 
values anchor in a stormy sea.” Ms Spielman criticised “superficial displays of British values 
or tick box exercises”. She said: “A colleague’s son had come home with a homework: to 
craft a picture of the Queen out of sequins. A charming task in itself perhaps, but that’s not 
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teaching children about our common values. “Pupils should learn how we became the 
country we are today and how our values make us a beacon of liberalism, tolerance and 
fairness.” Of schools caught up in the Birmingham Trojan Horse scandal in 2014, she said: 
“Not only were there issues with promoting British values in many of those schools, but in 
some cases members of the community were attempting to bring extreme views into school 
life. “The very places that should have been broadening horizons were instead reinforcing a 
backward view of society. While those inspections are a long way behind us and many of the 
schools involved have completely transformed since, it is fair to say that the wider social and 
cultural issues leading to the events still need addressing.” Ms Spielman said there were 
continuing risks presented by unregistered schools that “hide from the rule of law”. “They 
often teach a narrow curriculum of just a few subjects, perhaps with a particular single-faith 
focus, and are often housed in buildings that wouldn’t pass the most basic of health and 
safety checks,” she said. “Some of the images taken by inspectors that I have seen show 
places that are filthy and downright dangerous. In short, they put children at risk. 

“Our inspectors are working hard to identify and help shut down these illegal operations. But 
we know we cannot do it alone: all of us have a role to play, whether by being alert when 
children are taken off the school roll or by passing on intelligence about where these schools 
may be located. “Part of this is continuing to build confidence in mainstream education, and 
to make sure parents understand the risks of sending their children to unregistered schools.” 
The chief inspector said that, while differences in values were inevitable, there was a 
problem with parents who were uncomfortable with the education on offer in local 
mainstream schools and were seeking alternatives. These institutions often promoted 
conservative values that did not prepare children for society. She said: “It is vital that we 
expose the risks of these so-called schools and help parents understand the dangers.” As 
reported in the Times September 2017. 

Not-so liberal Britain: more than one in four admits race prejudice. 
Over three decades, Britain has gradually become more socially liberal on issues such as 
sex outside marriage, gay relationships and abortion. 
Racism, however, has been stubbornly immune to this trend and 26 per cent of adults admit 
that they are prejudiced against people of other races, research has found. 
A paper by the National Centre for Social Research (Natcen) said there was “good reason” 
to assume that the real figure is be higher still, as some respondents to its telephone and 
online surveys would be reluctant to acknowledge their prejudice. It also found that the focus 
of racial prejudice may have shifted, with less aimed at black people but more prejudice 
against Muslims. The new research, from a weighted sample of 2,220 adults in March and 
April, found men were significantly more likely to admit to racial prejudice, with 29 per cent 
doing so compared with 23 per cent of women. Conservative supporters were much more 
likely to describe themselves as racially prejudiced (33 per cent) than Labour supporters (18 
per cent), as were people who voted for Brexit (34 per cent) than those who did not (18 per 
cent). There was no link to a respondent’s level of education, social class, income, age or 
region.  
The overall rate is slightly lower than it was four years ago and well below a recent peak in 
2011, when 38 per cent described themselves as racist, but the figure has never fallen below 
25 per cent since surveys began in 1983. 
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The paper, written with the Runnymede Trust, a race equality think tank, also highlighted 
past British social attitudes surveys, which asked whether most white people would mind if a 
close relative married someone who is black or Asian. 
In 1983 a total of 79 per cent thought most white people would mind if a relative married a 
black person and 77 per cent would mind if a relative married an Asian. By 2013 this had 
dropped to 46 and 50 per cent respectively. In that year, the survey asked the same 
question about a relative marrying a Muslim and 70 per cent thought most white people 
would object. 
When respondents were asked how they themselves would feel in the case of a close 
relative getting married, 21 per cent said they would mind if the spouse was Asian, 22 per 
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cent for black and 44 per cent for Muslim. 
Researchers noted that sensitivity to prejudice has risen over the period but pointed to 
unreported findings from a sample of British adults for the European Social Survey in 2014, 
in which 18 per cent agreed with the statement “some races or ethnic groups are less 
intelligent” and 44 per cent agreed that “some races or ethnic groups are harder working”. 
Nancy Kelley, deputy chief executive at Natcen, said evidence suggested that subtle racial 
prejudice could contribute to racial inequality in areas such as education and employment. 
She said: “It is important to get away from the idea that racial prejudice is hate crimes and 
think what are the impacts of the fact that such a high proportion of us described ourselves 
as racially prejudiced and probably are.” 
Omar Khan, director of Runnymede, said that “we have been far too complacent about a 
rising wave of tolerance” on issues other than race leading to a less prejudiced society. “We 
need new ways of talking about race to tackle the stereotypes and fears of difference that 
give rise to unfairness,” he added. 
Case study 
A Polish woman who has lived in Britain for 27 years has started elocution lessons to hide 
her accent because it made her the target of increasingly hostility (Greg Hurst writes). 
She has also started telling people she is from South Africa, saying people were less 
antagonistic towards her when she did so. 
Kasha, whose surname was not disclosed, is the subject of a short film for a BBC Four 
series Accents Speak Louder Than Words.In the film, she is shown weeping in the sitting 
room of a voice coach as she explains her accent has only recently become a problem. “I 
feel that some people [are] unkind to me because of my accent and that makes me feel 
sorry,” she says. 
When she moved to London in 1990, and then to Yorkshire, she said people would often 
comment on what a lovely accent she had and ask where she was from. Things changed, 
however, when she moved seven years ago to Thanet in Kent, which became a stronghold 
of Ukip. 
She said: “It makes you feel you are worthless and that is really hard because I am proud of 
being Polish but I also have such loyalty to this country. As reported in the Times 29th 
September 2017   

 

All good wishes 

Anna Sallnow 

 

 

 


